Functional Assessment
Successful service and support plans that target changing challenging behavior are more likely to be developed after the facilitator has gained a comprehensive understanding of the behavior and the context within which the behavior occurs. Understanding the behavior and context of the behavior maximizes the potential that plans will effectively address underlying needs, interrupt repeating sequences of undesirable behavior and/or reinforce and amplify desired behaviors. This process of gaining deep understanding of a challenging behavior and its context is called a functional assessment.

Well developed functional assessment skills are important for the wraparound facilitator because a functional assessment is a necessary component of several steps of the wraparound practice model. Specifically, a functional assessment may be necessary if there is a need for Immediate Crisis Stabilization. Functional assessment is always a component of Wraparound Plan Development and Crisis Planning.

A functional assessment can only be completed by gathering descriptive information from those who understand and know the behavior the best. This usually means interviewing the child, siblings, the parents, other extended family members, other natural supports, the clinician if involved, or other system partners such as child welfare workers, teachers or probation officers. 

The functional assessment process may seem like a return to deficits. It is not shaming or blaming but factual information gathering. The plan is developed based on the understanding gleaned from the assessment built on child and family strengths and family culture. 

Key Components of the Functional Assessment

1. Define the behavior.

· In a few simple sentences describes the behavior of concern
· Be specific enough that everyone on the team will recognize it if it occurs.
2. What happens before the behavior?
· What are the triggers?

· When does the behavior occur?

· Look for exceptions. The brief strategic school of systemic therapy and behaviorists remind us to find out about time when the challenging behavior DOES NOT occur. What’s different about these times? What triggers the behavior to NOT occur? Or striving for better grammar, what triggers the alternative behavior we would like to see occur more frequently?

3. What happens during the behavior?
· What happens specifically? Who does what?

· How often does the behavior occur?

· How long does it last?

4. What happens after the behavior?
· What are the consequences of the behavior? How do people feel afterward?

· Does the behavior result in the child getting something or doing something 

      he/she wants to do?

· Does the behavior result in the child not doing something?

5. What’s the best guess as to why the behavior is happening?
This element of the functional assessment involves suggesting hypotheses for what need is being met by the behavior. Get key informants best guesses on this and select the one that is most plausible. 

6. Select a positive replacement behavior.

This part of the functional assessment involves looking at strengths, culture, and vision to identify a positive behavior to serve the same function as the problem behavior.

See the following page for a sample Functional Assessment

	Sample Functional Assessment

Wraparound Facilitator:_________ Date: ___________  Family:__________



	Step
	Question/Answer

	1
	Clearly describe the behavior: 

Bob refuses to comply with his parent’s request, throws nearby objects, puts family or others at risk, and does not seem to be able to control the behavior. 

	2
	What happens before the behavior occurs (triggers)? Are there times/situations where the behavior does not occur? Why? 

· His parents will make a simple request about any number of things they want him to do. Sometimes this is a request to do something and sometimes it is a request to stop.

· He is more likely to do this with changes in routines.

· He is more likely to do this when he has consumed sugar or caffeine

· He is more likely to do this when he has not slept well the night before.

	3.
	What happens during the behavior?

When Bob starts the behavior his parents try to reason with him.  After several attempts he may escalate to more intense yelling or aggression.  His parents will sometimes try to force him to do the thing and he will often seem to lose control at this point.  

	4
	What happens after the behavior occurs? 

When Bob starts the behavior his parents try to reason with him.  After several attempts he may escalate to more intense yelling or aggression.  His parents will sometimes try to force him to do the thing and he will often seem to lose control at this point.  In the end they often back off until he calms down and then try again later (or not at all). 

	5
	Best guess about why the behavior occurs? 

Parents feel that Bob is able to successfully avoid following instructions he does not want to do. He also uses the behavior to control his parents and does so very successfully. 

	6
	Select a positive replacement behavior
Bob will express his choice verbally and will negotiate choices acceptable to him and his parents.




	Sample Functional Assessment

Wraparound Facilitator:_________ Date: ___________  Family:__________



	Question/Answer

	Clearly describe the potential crisis behavior: 



	What happens before the behavior occurs (triggers)? Are there times/situations where the behavior does not occur? Why? 



	What happens during the behavior?



	What happens after the behavior occurs? 



	Best guess about why the behavior occurs? 



	Select a positive replacement behavior



